The Evidence Base for the
T.E.A.C.H. (Teacher Education And Compensation Helps)
Early Childhood® Scholarship Program
In 2011, 61% of children ages 0-6, not yet in kindergarten, attended a preschool or early education
setting on a regular basis in the United States.1 In Florida, the percentage is even greater with 77%
of eligible four-year-olds served in the Voluntary Prekindergarten Program alone.2 Given the large
number of children served in these programs, there has been growing attention to the quality of the
early care and education services that children receive. Research conducted over the past 30 years has
consistently shown that the quality of children’s early care and education is related to their cognitive
and social development and has the potential to affect their language and math skills, relationships
with peers, third grade reading level proficiency, and academic success later in life. 3 4

Teacher Outcomes of the Program
Among the primary factors associated with high-quality early learning experiences are the education,
compensation, and retention of teachers.5 6 7 8 9 Well-trained and fairly-paid teachers maintain
nurturing and consistent relationships with the children in their classrooms and guide them through
successful transitions into elementary school. It is precisely the factors of education, compensation,
and retention that the T.E.A.C.H. program was created to address. Each year, the T.E.A.C.H. Florida
program staff evaluate the effectiveness of the program by analyzing data related to these factors.

2015-16 T.E.A.C.H. Data In Florida*
Teacher Outcomes
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*Average outcomes for all Associate and Bachelor Degree participants in 2015-16.
+Compared with a national turnover rate of 30% - 40%.

The evidence is conclusive that T.E.A.C.H. helps teachers increase their level of education and
compensation. As a result, they become experienced teachers and remain with their employer for
longer periods of time.

For additional information, visit the T.E.A.C.H. website at http://teach-fl.org or contact Dr. Phyllis Kalifeh at the Children’s Forum at (850) 681-7002

Children’s Outcomes as a Function of Teacher Outcomes
Just as higher quality classrooms are linked to better-educated and fairly-compensated teachers
who remain in their classrooms, so too is there a strong link between classroom quality and child
outcomes. Research demonstrates that higher-qualified teachers with specialized early childhood
training create better learning environments for young children resulting in better child outcomes.10
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Consider these findings from a well-constructed study conducted by the Frank Porter Graham Child
Development Center at the University of North Carolina at Chapel Hill3:
• High-quality early care and education is an important element in achieving the national goal of
having all children ready for school. Findings show that the quality of children’s experiences in
early care and education programs affects their development while they are in those programs
as well as their readiness for school. Children who attended higher quality programs performed
better on measures of both cognitive skills (e.g., math and language abilities) and social skills (e.g.,
interactions with peers, problem behaviors) in those programs and through the transition into
school.
• High-quality early care and education continues to positively predict children’s performance well
into their school careers. Longitudinal analysis of children’s performance indicated that the quality
of early care and education experienced by children before they entered school continued to affect
their development into the elementary school years. Higher quality was related to basic cognitive
skills (language and math) and children’s behavioral skills in the classroom (cognitive/attention
skills, sociability, problem behaviors, and peer relations), both of which are important factors in
children’s ability to take advantage of the opportunities available in school. Higher quality early
care and education also correlated with children reading on grade level by the third grade.
• Children who have been traditionally been at risk of not doing well in school are affected more
by the quality of their early care and education experiences than other children. For some
outcomes (math skills and problem behaviors), children whose mothers had lower levels of
education – children who often are at risk of not doing well in school – were more sensitive to the
negative effects of poor quality early care and education and received more benefits from highquality programs. Moreover, for the children who attended community programs, the influences of
quality early care and education were sustained through second grade.
For additional information, visit the T.E.A.C.H. website at http://teach-fl.org or contact Dr. Phyllis Kalifeh at the Children’s Forum at (850) 681-7002

• The quality of early care and education practices is related to children’s cognitive development,
while the closeness of the teacher-child relationship influences children’s social development
through the early school years. Children who attended programs with higher quality classroom
practices had better cognitive development (language and math skills) through early elementary
school. Children who had closer relationships with their teachers had better classroom behavior
and social skills (cognitive/attention skills and sociability, problem behaviors, and peer relations)
through early elementary school.
Countless other studies support these findings and make it clear that working with young children is
a profession that requires knowledge of the ways in which children grow and develop as well as the
skills to interact effectively with children and parents. Teachers with knowledge of child development
are better able to provide sound programs for young children based on a scientific understanding of
how children learn, resulting in better outcomes for children.11
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